CENTER FOR
P ISLAM IN THE

f CONTEMPORARY
WORLD

at Shenandoah University

Prophetic Pedagogy

Teaching Like the Prophets
INTRODUCTORY FRAMEWORK

A project of the Center for Islam in the Contemporary World

This introduction presents the project's origins, audience, research orientation,
programmatic principles, and workshop pathways for educators, school leaders,
parents, and others concerned with Islamic education.

Website Edition
Prepared for online reading and sharing

Center for Islam in the Contemporary World at Shenandoah University
www.contemporaryislam.org



Introduction to Prophetic Pedagogy: How did the Prophets &&
teach?

The Prophetic Pedagogy (PP) project began as an effort to discover and articulate the teaching
methodology of the prophets, particularly Prophet Muhammad #. This introduction explores how
Prophetic practices can inform teaching and learning in contemporary educational settings. The
project has developed through engagement with educators and through a research agenda that
includes surveys, research-practice partnerships, and internal and external scholarly review.

Our goal is to create materials that benefit teachers and connect them to the Prophet Muhammad’s
teaching methods. This introductory document presents the project’s origins, audience, research
orientation, programmatic principles, and workshop pathways for educators, school leaders, parents,

Workbook Connection

This Introduction explains the project and names six programmatic domains: Character Development;
Teacher-Student Relationships; Islamic Literacy and Storytelling; Prophetic Inquiry; Community-Based
Learning; and Teachers as Inheritors of the Prophet . The companion Teacher Workbook gives educators
seven conceptual lenses—Tadib, TadrTs, Talim, Tarbiyah, Tazkiyah, Tadabbur, and Tafakkur—with which to
examine and strengthen practice across all six domains.

and others concerned with Islamic education.

Setting Our Intentions: Conceptual Framework and Origins

The project began with a key question posed by Dr. Yaqub Mirza, founder of the Center for Islam in
the Contemporary World (CICW): “How did the Prophet(s) teach?” If the prophets were able to
communicate revelation and cultivate communities around it, their work necessarily involved ways of
teaching that reached people in different circumstances, at different stages of understanding, and
through different forms of relationship.

While this project began with the practical question of how the Prophet(s) # taught, Prophetic
Pedagogy also asks what teaching is for and what is being conveyed. In the Qur’anic teaching
sequence of 2:151 and 62:2, tilawah—the conveying of Allah’s ayat—precedes tazkiyah and talim. We
therefore understand method as answerable to purpose (magsad) and content: pedagogical practices
serve knowledge that is truthful, beneficial, and properly oriented.

A second goal has been to preserve and extend the wisdom of Shaykh Abdalla Idris Ali, a longtime
religious leader and scholar who helped develop Islamic centers and schools throughout the United
States and Canada. Learning from his knowledge and practical experience continues a person-to-
person tradition of learning that is central to this project. Developing Prophetic Pedagogy for a
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contemporary Western context has also required conversation across history, religious studies,
philosophy of education, educational practice, and anthropology.

The third goal was to invite educators to fully embrace their roles as teachers within an Islamic
context. We therefore began by examining what it means to be a teacher. The English word
“pedagogy” has come to mean the art, science, or profession of teaching. Islamic educational
vocabulary offers a wider field of meaning. A mudarris teaches a subject and exercises the craft of
instruction. A muallim transmits knowledge and meaning. A murabbi attends to growth and
development over time. Tarbiyah names this work of nurture and upbringing, while talim refers to the
imparting of knowledge—especially the Book and wisdom—in ways that shape understanding and
conduct. These terms overlap, but they are not interchangeable; together they help us see that
teaching is both technical and formative.

Workbook Connection

In the companion workbook, these educator roles are connected to the seven conceptual lenses. The terms
are used diagnostically rather than as rigid ranks. A single educator may act as mudarris, muallim, and
murabbi in the same lesson or relationship. Tazkiyah is treated as a Prophetic mission and an educational aim
that teachers humbly support; teachers do not claim authority over the unseen state of another person’s
heart. At the same time, educators can intentionally cultivate routines, relationships, and environments that
create occasions for self-purification, reflection, and increasingly responsible care of the self.

Returning to the question of how the Prophet(s) # taught, the project therefore attends to both
tarbiyah—upbringing and developmental formation—and talim—formal teaching and learning—
through the lens of pedagogy: the methods, relationships, dispositions, and contexts through which
learning happens.

We understand this work as part of a long line of knowledge seekers who have studied the Islamic
tradition. Muslims globally recognize the centrality of the Qur'an and Sunnah in shaping religious life,
community norms, institutions, and education. Qur’an, the history of revelation, the life of the
Prophet £, Arabic, and the study of Islamic guidance all remain important elements of Islamic
education. Prophetic Pedagogy enters this terrain by asking a methodological question: how does the
way we teach carry the Islamic worldview, ethics, and spiritual commitments that underly what we
teach?

This question also raises the issue of authenticity and epistemology: how do we center Allah and the
Prophetic tradition while engaging new forms of knowledge and understanding? The project
therefore values learning that conveys both the spirit and the letter of knowledge and recognizes the
importance of teachers, mentors, scholars, and communities who embody and responsibly transmit
what they have learned, while framing that transmission within a continuum of self-improvement and
growth.
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Prophetic Pedagogy Team

To address the question “How did the Prophet(s) teach?” the research team brings together multiple
areas of specialization. Shaykh Abdalla Idris Ali contributes expertise in Qur'an and Sunnah as well as
decades of experience leading Muslim communities and developing Islamic centers and schools in the
United States and Canada. Amaarah DeCuir contributes expertise in educational leadership rooted in
Islamic practice and inclusive education. Omaira Alam brings decades of educational training
experience with a focus on behavior and Prophetic practice. Rehenuma Asmi brings an
anthropological lens to education as a social process that coordinates family, government, religion,
culture, and institutions.

Together, the team explores how Islam’s textual and oral traditions can inform a distinctive
methodology for the upbringing, development, and education of young Muslims through Prophetic
Pedagogy.

Identifying Our Audience

The Prophet Muhammad % communicated the Message of Allah in ways that reached hearts, minds
and spirits. Through words and actions, he taught worship of One God, community, fairness, justice,
care, moral courage, and submission to Allah. He taught people who believed, people who
qguestioned, and people who challenged his prophethood; he also cultivated relationships and
institutions through which an ummah could develop.

Today’s Muslim educators teach young people in contexts shaped by competing values, religious
pluralism, individualism, anti-Muslim rhetoric and violence, and rapid social change. Students may
struggle with faith, identity, belonging, social expectations, and the relationship between religious
and academic knowledge. The project therefore asks what educators can learn from the Prophet’s
contextual attentiveness, relational practice, moral courage, patience, and teaching methods without
treating the seventh-century context as identical to our own.

The project seeks to provide educators with tools, concepts, and practices that help Islamic schools
and other educational settings respond to these realities. The aim is not simply to reproduce historical
forms, but to identify Prophetic commitments and methods that can guide educators in contemporary
settings.

Methodology and Research Program

Many dominant academic research paradigms are grounded in secular epistemologies and therefore
bracket revealed knowledge as a source of knowledge. For Muslim communities, this can create a gap
between research practice and faith-based questions, commitments, and forms of reasoning. Al Zeera
(2001), drawing on Imam al-Ghazali, offers a framework for transformative inquiry through an Islamic
paradigm in which revealed and applied knowledge about God, humanity, and the created world can
be brought into conversation.
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In the Prophetic Pedagogy project, this orientation has led to several high-leverage research
practices:

e Address authentic community questions through partnership among researchers, practitioners, and
community members.
e Intentionally bring revealed and applied forms of knowledge into conversation, balancing theory and
practice in the construction of knowledge for action.
e Develop mentoring strategies that share knowledge, build expertise, and create succession pathways
for research and leadership.
e Work in collaborative networks across shared priorities, cultivating shdra and resisting unnecessarily
competitive models of knowledge production.
e Use qualitative, quantitative, and mixed methods as appropriate to the complexity of the questions
being studied.
The research team has used these practices across multiple contexts with the aim of producing
knowledge that is both Islamically grounded and practically useful. Al Zeera’s emphasis that
knowledge should become something concrete that serves humanity aligns with the project’s
community-based orientation toward educators, students, families, and institutions.

A clarification about the two frameworks

The six programmatic domains below organize workshops, professional learning, and areas of
practice. The seven terms in the companion workbook are CONCEPTUAL LENSES: they help educators
analyze what is happening inside those domains. Tildwah is treated here as a foundational Qur’anic
movement of receiving and conveying Allah’s ayat rather than as an additional workbook lens; it is
developed especially through Islamic Literacy, Orality and Storytelling and informs Talim, Tazkiyah,
Tadabbur, and Tafakkur. This distinction allows the two documents to work together without treating
the six domains and seven lenses as competing frameworks.

Developing the Core Principles of Prophetic Pedagogy

Under the guidance of Shaykh Abdalla Idris Ali, the project has used Shaykh ‘Abd al-Fattah AbaQ
Ghuddah’s work on the Prophet ¥ as teacher to identify features of Prophetic teaching. The team has
also reviewed contemporary scholarship on Islamic education and pedagogy and references these
key works throughout the companion workbook.

1. Character Development

Character development is a keystone of Prophetic Pedagogy. The Prophet Muhammad’s character
was inseparable from his effectiveness as a teacher and leader, and the Islamic scholarly tradition has
repeatedly treated character as central to education. In this project, teacher character becomes a
pathway toward the development of student character.

Recurring qualities include compassion and empathy, humility and modesty, truthfulness and

sincerity, trustworthiness, and conscientiousness or taqwa. Professional learning therefore attends to
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teachers’ compassion, awareness, intention, mindset, and capacity to model the qualities they hope
students will cultivate.

Character also develops through age-appropriate ibtild, gradually extended responsibility and
thoughtfully tested competence so that difficulty can become formative rather than merely punitive.
These workshops develop an understanding of how character is understood in the Islamic tradition
through texts and contexts as well as the science of child development.

e Prophetic Upbringing of Children: Play, Discipline and Companionship
e Teaching the Whole Child: Tarbiyah and Talim

e Social Emotional Learning in the Sunnah: Mirrors to One Another

e A Dignified Way

Workbook Connection

Character Development is explored most directly through Tadib, Tazkiyah, and Tarbiyah, while Tadris asks how
character aims are translated into concrete instructional routines.

2. Teacher-Student Relationships

Prophetic teaching places strong emphasis on relationships that make meaningful learning possible.
The relationship between the Prophet Muhammad % and Angel Jibril, as well as Hadith Jibril, provides
a rich point of reflection on teaching, learning, questioning, embodiment, and eventual mastery (see
F. Ahmed, 2021). The project also examines teacher-student relationships across later Islamic
scholarly traditions.

These workshops support teachers in developing relational trust while also organizing learning in
meaningful, manageable sequences and assessing student understanding. The character emphasis of
the first domain remains present: teachers model both behavior and content, and the transfer of
knowledge involves love, thought, action, and responsibility.

e al-Ghazall's Guidance for Teachers and Students
e Apprenticeship/Mentorship: The Example of Muadh ibn Jabal
e Interactions between the Prophet and His Students

Workbook Connection

Teacher-Student Relationships are read through Tarbiyah, Talim, Tadib, and Tazkiyah. The workbook's

“Murabbi lens” asks what a particular learner needs at this stage and how dignity can be protected while
growth is supported.

3. Islamic Literacy, Orality and Storytelling

Islamic Literacy draws on the Prophet’s experience of receiving and conveying revelation through

tilawah: reciting, remembering, writing, embodying, and communicating meaning. Reading is joined

to recitation, repetition, narrative, writing, and internalization so that literacy is not reduced to
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decoding text but includes responsible reception and transmission of meaning. It also invites learners
to read Allah’s ayat in revelation and creation, joining sustained engagement with words and books to
attentive observation of the world. Within storytelling and embodied tradition, the project continues

to attend to repetition, reading, relevance, routine, rhythm, and recitation as recurring pedagogical
forms.

Workshops in this domain help teachers use Qur’anic and Prophetic strategies of storytelling, parable,
oral transmission, repetition, literary form, and narrative to deepen learning.

e Reflections on Revelation: Keys to Islamic Literacy
e Using Parables in Teaching
e Storytelling in the Qur’an and Sunnah

Workbook Connection

Islamic Literacy, Orality and Storytelling connect especially to Talim, Tadabbur, and Tadris: transmission,
reflective engagement with signs and stories, and the craft of sequencing and revisiting learning.

4. Prophetic Inquiry

Prophetic Inquiry focuses on the ability to ask and use questions in ways that engage learners,
stimulate thought, invite dialogue, and assess understanding. The project treats questioning as a
teachable skill rather than an incidental classroom technique.

This domain examines how the Prophet % used questions and dialogue and how educators can create
questions that open reflection, reveal misconceptions, and invite students toward thoughtful action.

e Questioning in the Qur’an and Sunnah
e Teacher Discourse and Dialogue
e Lesson Beginnings

Workbook Connection

Prophetic Inquiry corresponds most directly with Tafakkur and Tadabbur, supported by Tadris. The workbook
distinguishes deep reflection from contemplative reasoning so teachers can plan both pause and inquiry.

5. Community-Based Learning

Community-Based Learning is less reducible to a single hadith or isolated episode than some of the
other domains; instead, it emerges across the collaborative enterprise of Prophetic teaching and the
communal preservation and transmission of knowledge. Teaching is not a solitary activity. It is social,
relational, and connected to justice, dignity, belonging, and responsibility.

The hadith tradition itself offers a powerful example of a community working across generations to
preserve, evaluate, and transmit knowledge about the Prophet’s life. This domain asks how educators
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can create classrooms and learning communities in which diverse learners have equitable access to
knowledge, belonging, participation, and responsibility.

This includes tashawur - guided consultation and collective decision-making through which learners
practice listening, weighing perspectives, responsibility, and shared ownership. Community-based
learning also asks what a particular community needs cultivated, repaired, or strengthened (is/ah), so
that curriculum remains attentive to local histories, conditions, needs, and future responsibilities.

¢ Halagah as a Third Space

e Ensuring Equity and Anti-Racism
e Developing an Islamic Identity

e Culturally Responsive Pedagogy

Workbook Connection

Community-Based Learning is not a single layer of the seven lenses. It is an ecology in which all seven lenses
operate: adab, instruction, transmission, development, purification, reflection, and inquiry.

6. Teachers as Inheritors of the Prophet #2: Sitting in the Circle

It was narrated that 'Abdullah bin 'Amr said:

"The Messenger of Allah came out of one of his apartments one day and entered the mosque, where he saw
two circles, one reciting Qur'an and supplicating to Allah, and the other learning and teaching. The Prophet

said: 'Both of them are good. These people are reciting the Qur'an and supplicating to Allah, and if He wills
He will give them, and if He wills He will withhold from them. And these people are learning and teaching.
Verily | have been sent as a teacher.' Then he sat down with them (Ibn Majah 229)

The sixth domain gathers the preceding five by focusing on the formation and sustaining of teachers
themselves. Teachers require respect, care, time, learning communities, and space for professional
and spiritual growth. Schools therefore need structures that support teachers rather than assuming
that individual devotion can compensate for institutional neglect.

This domain asks how earlier scholars managed responsibilities to Allah, family, teachers, students,
and communities, and how today’s educators can make space for contemplation, self-assessment,
learning, and skill development.

e Learning Communities for Teachers
e Learning from Islamic Scholarship
e Mindfulness and Muraqgabah for Murabbrs

Workbook Connection

The workbook begins with educator identity and intention because Prophetic Pedagogy is not only something
teachers do to students. The educator’s own Tadib, Tazkiyah, Tadabbur, and Tafakkur shape the quality of
every other practice.
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Cross-Cutting Practices

The project also identifies seven cross-cutting practices that appear across the six programmatic
domains. They should not be read as a third competing list of “principles.” Instead, they name
recurring actions and dispositions that connect the Introduction to the Teacher Workbook.

Cross-cutting practice Guiding question Primary workbook lenses
Intentionality Why are we teaching this, what are we Tadtb, Tazkiyah

teaching, and toward what end?
Modeling Character Who are you? Tadib, Tazkiyah, Tarbiyah
Questioning What do you stand for and want learners to | Tafakkur, TadrTs

examine?
Relationships How are you connected? Tarbiyah, Talim, Tadib
Storytelling What do we say about who we are? Talim, Tadabbur, TadrTs
Embodied Tradition What do I do, and when do I do it? Talim, Tarbiyah, Tadris
Reflection and Evaluation | Why am I doing this, and is it effective? Tadabbur, Tafakkur, Tadris

Next step: use the companion Teacher Workbook

The Introduction answers: What is this project, why does it exist, what domains does it develop, and how is
the work grounded? The Teacher Workbook asks: What is happening in my teaching right now, and which
Prophetic educational lens will help me respond with greater clarity, dignity, and wisdom?

Scholarly Review

This edition benefited from scholarly review by Dr. Basma Abdelgafar and Dr. Raghad Ebied.

Selected Intellectual Foundations

Prophetic Pedagogy draws from the Qur’an and Sunnah, classical Muslim reflection on knowledge
and formation, contemporary scholarship in Islamic education and teacher development, and
historical examples of Muslim teaching, scholarship, and institution-building. This selected list
identifies major sources and conversations that inform the project; it is not intended as an exhaustive
bibliography.
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Foundational Sources

The Qur’an, especially 2:129, 2:151, 3:164, and 62:2, together with Qur’anic passages on
knowledge, reflection, consultation, moral formation, and the signs (ayat) in revelation and
creation.

The Sunnah and sirah of the Prophet Muhammad %, with particular attention to questioning,
storytelling, modeling, repetition, gradual correction, differentiated teaching, consultation,
apprenticeship, mercy, and relational teaching.

AbU Ghuddah, Abd al-Fattah (2015). Muhammad: The Perfect Teacher: An Insight into His
Teaching Methods. Trans. Mahomed Mahomedy. Muslims at Work Publications.

Classical Islamic Educational Thought

al-Ghazali, Aba Hamid. Thya@'Ulam al-Din (especially the Book of Knowledge) and Ayyuha al-Walad —
teacher and student adab, intention, knowledge and action, companionship, character, and
purification of the heart.

al-Attas, Syed Muhammad Naquib. The Concept of Education in Islam: A Framework for an Islamic
Philosophy of Education - concepts of tadib, knowledge, wisdom, right order, and the aims of
Islamic education.

Ibn Khalddn. al-Mugaddimah on gradual instruction, developmental sequencing, habituation,
apprenticeship, and cautions against excessive severity in education.

Ibn Sahnan, Adab al-Muallimin, and Ibn Jamé&ah, Tadhkirat al-Sami wa-I-Mutakallim, on the ethics,
responsibilities, and relationships of teachers and learners.

Ibn Miskawayh, Tahdhib al-Akhlaqg- a focus on character cultivation, habituation, friendship, reason,
and the ordering of the faculties.

Contemporary Islamic Education and Pedagogy

Al Zeera, Zahra (2001). Wholeness and Holiness in Education: An Islamic Perspective. IIIT, 2001. —

transformative inquiry and the integration of revealed and applied knowledge. Link

Ahmed, Farah (2024). “Tarbiyah for Shakhsiyah (Educating for Identity): Seeking Out Culturally

Coherent Pedagogy for Muslim Children in Britain.” Compare 42, no. 5 (2012): 725-749; and

Ahmed & Maya Shaaban, Dialogic Halagah: A Guide for the Muslim Educator (Murabbr).

Shakhsiyah Publications. Link

Alkouatli, Claire (2018). “Pedagogies in Becoming Muslim: Contemporary Insights from Islamic

Traditions on Teaching, Learning, and Developing.” Religions 9, no. 11: 367. Link

Memon, Nadeem A., and Mariam Alhashmi (2018). “Islamic Pedagogy: Potential and Perspective.”

In Islamic Schooling in the West. Link

Memon, Nadeem A.,, Mohamad Abdalla, and Dylan Chown (2024). “Laying Foundations for Islamic

Teacher Education.” Education Sciences 14, no. 10: 1046. Link

Memon, Nadeem A., and Mohamad Abdalla, eds (2025). Teacher Education for Islamic Education

and Schooling. MDPI Books. Link

Memon, Nadeem A., Mohamad Abdalla, and Dylan Chown, eds (2026). Islamic Schools of

Distinction: Learning and Teaching Rooted in the Islamic Worldview. Palgrave Macmillan. Link
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e Lindsey, Jill L., Douglas Stump, Rehenuma Asmi, Erica Brown, and Amaarah DeCuir (2024). Faith
Honoring: Making the Case for Faith-Inclusive Pedagogy. Academic Studies Press. — faith-
inclusive, whole-person, culturally responsive, and character-centered pedagogy. Link

e Abdelgafar, Basma (2026). Review of the CICW Prophetic Pedagogy Project (unpublished scholarly
review). Her ongoing Qur’anic pedagogy research has informed the project’s treatment of
purpose (magsad), tilawah, tazkiyah, talim, consultation, and formation.

e Draz, Muhammad Abdullah (2018-2019. Morality in the Qur'an: The Greater Good of Humanity.
Translated/edited by Basma Abdelgafar. Claritas Books / Islamic Book Trust, 2018-2019 editions.
Link

e Ebied, Raghad (2026). Reclaiming Quranic Joy: A Heart Centered Approach to Engaging Holistically
with the Quran. Ihsan Education. Link

e Ebied, Raghad (2026). “Reviving moral beauty (ihsan) in faith education: Cultivating
compassionate and resilient schools and communities through divine love, contemplation, holistic
development, and inner renewal.” Journal of Religious and Sociopolitical Studies, in press.

Historical Exemplars and Educational Lineages

The workbook also draws on Muslim women and scholarly lineages as educational exemplars: Aisha
bint AbT Bakr for questioning, correction, memory, and transmission; Rabia al-Adawiyya and Aisha al-
Bauniyya for sincerity, divine love, devotion, and tazkiyah; Karima al-Marwaziyya for women'’s
authority in hadtth transmission; Fatima al-FihrT for educational institution-building; and Nana Asmau
for community-based women'’s education, literacy, and distributed teaching networks. These figures
are used as historical models rather than treated as authors of a single unified pedagogical theory.

Stay Connected!

Prophetic Pedagogy program and Teacher Workbook Request Form:
contemporaryislam.org/prophetic-pedagogy.html

Center for Islam in the Contemporary World: contemporaryislam.org
For questions, workshops, and partnerships:

Rehenuma Asmi, Education Director at rasmi@contemporaryislam.org

Marjan Popal, Program Manager at cicw@su.edu

© 2026 Center for Islam in the Contemporary World (CICW). All rights reserved.
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